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ABSTRACT' 

The Special Education Training and Resource Center 
(SETRC) of the New York City Board of Education organizes 
professional development workshops on special education issues and 
operates seven Resource Center libraries that provide materials and 
technical assistance to enhance student services. Interviews 
conducted with school administrators concerning SETRC training 
activities revealed that respondents were pleased with the quality 
and availability of the training and the majority felt that SETRC had 
met the needs of their districts. Workshop participants, as well as 
evaluators, rated the workshops as clear, concise, wel l~organized, 
and interactive. Users' perceptions of the Resource Center libraries 
were also positive. The SETRC provided 12,790 training hours during 
the 1992-93 school year. It did not meet its mandate of 17,000 hours, 
due in part to the difficulty in hiring enough qualified bilingual 
trainers and constraints on providing clinical training. 
Recommendations for program improvement are offered. Appendices 
provide evaluative data resulting from the study. (JDD) 
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SUMMARY 



The Special Education Training and Resource Center (SETRC) 
program is supported by a New York State Education Department 
(S.E.D.) grant funded by Part B of the Education For All 
Handicapped Act. The program organizes professional development 
workshops on special education issues and runs seven Resource 
Center libraries that provide materials and technical assistance 
to enhance student services. 

The Office of Research, Evaluation, and Assessment (OREA) 
evaluated the effectiveness of the 1992-93 SETRC training 
activities in meeting the S.E.D. mandate and the needs identified 
by the community school districts (C.S.D.s). Interviews with a 
sample of District Administrators of Special Education (DASEs) 
and Committee on Special Education (C.S.E.) administrators 
indicated that they were pleased with the quality and 
availability of the SETRC training and felt that, in the majority 
of cases, SETRC had met the needs of their districts. 

OREA evaluators were very positive about the sample of 2 3 
workshops they attended, describing them as clear, concise, well- 
organized, and interactive. Workshop participants rated the 
workshops positively. Overall, the trainers were well-prepared 
for their workshops, and had targeted goals which coincided with 
the objectives mandated by S.E.D. 

A survey of Resource Center Library users found that 
perceptions of the library and the librarians were generally 
positive. Users ' expectations of the library were met, and they 
considered the services offered exemplary. 

During the 1992-93 school year, SETRC provided 12,790.5 
training hours (an increase over the previous year's 10,059 
hours) to 66,705 participants. The training hours did not meet 
the mandate of 17,000 hours, due in part to the difficulty in 
hiring enough qualified bilingual trainers and constraints on 
providing clinical training. 

OREA evaluators recoioend that the program: 

• continue to provide a wide variety of training workshops to 
all staff and parents who need assistance, using the needs 
assessments conducted by district administrators as planning 
guidelines ; 

• consider relocating some of the SETRC Resource Centers to 
areas easily accessible to a majority of users; 
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adjust the hours of the Resource Centers to accommodate 
the schedules of teachers, school staff, and parents in 
order to encourage greater utilization of these libraries; 
and 

continue efforts to recruit additional bilingual trainers to 
enable non-English speaking parents to benefit from the 
SETRC workshops. 
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I . INTRODUCTION 



PROGRAM BACKGROUND 

The Special Education Training and Resource Center (SETRC) 
program is supported by a New York State Education Department 
(S.E.D.) grant funded by Part B of the Education For All 
Handicapped Children Act. SETRC is designed to further 
professional development opportunities through workshops on 
special and general education issues, and establish Resource 
Center Libraries that provide materials and technical assistance 
designed to enhance the services offered to students. 

In 1992-93, its thirteenth year of operation, the program's 
foci were to continue to improve workshop offerings, offer 
bilingual trainers to assist with workshop activities, 
disseminate information about workshop offerings to school and 
district personnel and parents, and add to the Resource Center 
Library materials. 

Training topics were based on objectives mandated by S.E.D. , 
plus, needs assessments conducted by District Administrators of 
Special Education (DASEs) in each community school district 
(C.S.D.). The 1992-93 training was designed to address 
objectives in five general categories: educational personnel, 
local needs, parent needs, technical assistance, and information 
dissemination. To fulfill S.E.D. 's mandate, SETRC was to provide 
a minimum of 17,000 training hours in 1992-93. 
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EVALUATION QUESTIONS 

The evaluation conducted by the Office of Research, 
Evaluation, and Assessment (OREA) focused on the following 
questions: 

• How effective were SETRC training activities in meeting 
the needs expressed by C.S.D.s? 

• How effective were individual workshops in meeting their 
training goals and the needs of participants? 

• How effective were SETRC Resource Center Libraries in 
meeting the needs of users? 

• How effective were the bilingual trainers in serving the 
needs of parents? 

• How effective was SETRC in meeting the number of training 
hours mandated by S.E.D.? 

EVALUATION ACTIVITIES 

OREA evaluators selected a representative sample of five 
C.S.D.s and conducted interviews with the D.A.S.E.s about SETRC 
training activities in their district and the extent to which 
district training needs had been achieved, Similarly, OREA- 
interviewed five Committee on Special Education (C.S.E.) 
administrators from different districts about their views of 
SETRC clinical training offerings. 

OREA evaluators selected 2 3 workshops for evaluation from 
among those offered during the 1992-93 academic year. In 
selecting workshops, OREA evaluators attempted to include a 
cross-section of topics, such as the prevention of child abuse, 
behavior management, and cooperative learning. OREA evaluators 
also tried to include workshops conducted by all trainers, as 
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well as workshops serving a range of target populations, such as 
teachers , paraprof essionals , and parents. 

OREA evaluators handed out questionnaires to the trainers 
and participants at the end of each sampled workshop and sent out 
a follow-up questionnaire to workshop participants several months 
after the workshop to elicit participants' ratings of the 
usefulness of the information and training provided. In 
addition, follow-up surveys were collected from participants in 
the Psychologist-In-Training (P.I.T.) program, and the PIT 
Coordinator was interviewed. 

OREA evaluators also designed a questionnaire that they left 
with the librarians at the SETRC Resource Center Libraries. 
Library users were asked to fill out the questionnaires, which 
they did on a voluntary and on-going basis throughout the year. 
Library users rated their satisfaction with library services and 
listed suggestions for improvement. 

A focus group was conducted with SETRC trainers midway 
through the academic year about trainers' awareness of the 
availability of training resources within and outside the Board 
of Education. 

SETRC librarians frequently offered Resource Center 
orientation sessions to personnel from the districts that they 
served and who were likely to utilize the facilities once they 
were familiarized with them. Three such sessions were observed 
by OREA evaluators, to gain a sense of what materials and 
assistance were available at the Resource Centers. 
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Finally, toward the end of the academic year, OREA 
evaluators obtained data from the SETRC central office regarding 
the number of training workshops conducted during the year and 
the number of participants served. OREA evaluators also 
interviewed the SETRC director and training program coordinator 
for additional information in these areas. 
SCOPE OF THIS REPORT . 

Program implementation and evaluation findings are provided 
in Chapter II, and OREA's conclusions and recommendations are 
presented in Chapter III. 
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II. IMPLEMENTATION AND FINDINGS 

DASE INTERVIEW S 

Three of the five DASEs interviewed by OREA (see Appendix A) 
indicated that needs assessment instruments were distributed 
among administrative and teaching staff. Four of the five DASEs 
reported that they attempted to coordinate SETRC activities with 
other district training efforts, such as the Quality Improvement 
Program (QUIPP) , * and two reported involving community-based 
organizations (C.B.O.s). 

Ways in which the program was publicized included 
distributing flyers with a menu of training offerings, 
announcements at school and district-level meetings, and 
articulation with other school programs. All five DASEs reported 
that the training workshops were generally well-attended, and 
four DASEs cited the availability and quality of the training 
provided and the trainers themselves as among the program's 
greatest strengths.. 

Four of the five DASEs reported that the SETRC libraries 
were still in somewhat inaccessible neighborhoods and were 
therefore underutilized. They also reported that the training 
program needed additional trainers, longer hours at the Resource 
Center, more publicity, and training sessions which are 
customized to the specific needs of the workshop participants. 



* The Quality Improvement Program Plan for Special Educators 
(QUIPP) provides supplemental professional development training 
to special education staff. 
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C.S.E. INTERVIEWS 

Five Committee on Special Education (C.S.E.) administrators, 
four of whom were very familiar with SETRC activities, were 
interviewed to get their impressions of the clinical training 
offered by SETRC (see Appendix B) . Two of the C.S.E.s felt that 
the program made good efforts in the areas of publicity, and 
three noted that the training efforts were successful. They 
praised the quality of SETRC s activities, especially the small 
group sessions and the hands-on activities that took place. The 
C.S.E.s felt that the trail, '.ng attendance would benefit from more 
extensive advertisement of course offerings and some statement of 
the qualifications and background of the trainers. They also 
wanted more workshop offerings directed at social workers and 
administrators of special education, Suggestions for topics for 
future workshops included a yearly I.E. P. refresher course, 
information on inclusion (mainstreaming of special education 
students) , alternative high school programs, and a more extensive 
choice of clinical training topics. 
STAFFING 

Workshops were conducted by 3 6 SETRC and SESP (Special 
Educator Support Program) trainers who were experts in many areas 
of staff development including behavior management, child abuse 
prevention, and parent involvement. A total of 22 monolingual 
and bilingual trainers were based in the five special education 
regions, two trainers worked out of the High School BASIS office, 
six trainers worked out of the SESP division, one trainer was 
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based at the SETRC central office, one trainer worked with 
alternative high schools, and one trainer worked with high 
schools in each of the following regions: Queens, Manhattan, 
Bronx, and Brooklyn. Eleven of the trainers provided on-site 
technical assistance and facilitation to staff at sites 
participating in the Consultant Teacher initiative. Trainers 
also collected data on the project and were participants in 
training provided by SETRC on consultative collaboration. Not 
included in the 3 6 SETRC trainers was one trainer who worked in 
the Psychologist-In-Training (P.I.T.) program, which was not 
directly funded by but was affiliated with SETRC. 
WORKSHOP OBSERVATIONS 

As noted earlier, OREA evaluators attended a sample of 2 3 
workshops. These workshops covered such topics as orienting 
teachers to cooperative learning methodology, helping 
paraprof essionals define their role, learning to work effectively 
with parents and students, and helping parents make informed 
decisions in choosing creative toys. 

OREA evaluators gave 22 of the 2 3 workshops a rating of 4 or 
5 on a 5-point Likert scale (see Appendix C) . Although 
presentation strategies varied among workshops, they were all 
considered to be effective for their particular topics and 
audience. In general, evaluators described the workshops as 
being clear, concise, well-organized, and interactive. 
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Survey of Trainers 

SETRC trainers were surveyed at the conclusion of their 
workshop presentations. Trainers had considerable experience 
with the training topics: 18 of the 24 trainers had provided the 
same training previously. Most of the trainers stated that they 
had extensive knowledge of the workshop's topic. Trainers were 
clear about what they expected to accomplish in the workshop and 
what the participants were expected to gain. They mentioned a 
number of specific outcomes for participants, including the 
ability to write an effective I.E. P., learning to cope with 
different personality types and learning styles, and gaining 
knowledge and confidence in their teaching ability (see Appendix 
D). 

Survey of Participants 

More information on workshop topics and participants was 
obtained through a short survey completed by participants in the 
observed workshops, and is presented in Appendix E. Eleven of 
the observed workshops were for teachers, seven included 
administrators, 11 included related service personnel, three 
included parents, and seven workshops were for paraprof essionals . 

Overall, most of the participants rated the 23 sample 
workshops very highly, with an average overall workshop rating of 
5.1 (on a 6-point scale) (See Appendix E) . 
Workshop Follow-up. 

A follow-up questionnaire was sent to those workshop 
participants who filled out self -addressed envelopes at the end 

8 



ERLC 



18 



of the presentation they attended. The purpose of the follow-up 
survey was to determine whether the skills, materials, and 
techniques taught at the workshops were utilized in the months 
following the presentation. Participants from 21 of the 23 
workshops returned follow-up questionnaires. Of the 146 
respondents to the follow-up survey (see Appendix F) , 86 percent 
felt that the workshops were useful in day-to-day activities. 
Some felt that more up-to-date materials, equipment, or 
additional training would improve the quality of the offerings, 
PIT Participant Follow-up. 

In the fall of 1993, separate follow-up surveys were created 
for the participants in the Psychologists-In-Training (P.I.T.s) 
program which had been conducted during the 1992-93 academic year 
(see Appendix G) . Those P.I.T.s who completed follow-up surveys 
rated the program's effectiveness as 3.6 and the usefulness of 
what they learned as 3.7 (on 5-point Likert scales). Among the 
training topics that the P.I.T.s found especially useful were 
information on Board of Education procedures, multilingual and 
multicultural issues, abuse reporting, and crisis intervention. 
They reported that they used their training in death counseling, 
child abuse, and home/school collaboration to resolve problems 
that arose. P.I.T.s also commented on the need for additional 
activities such as follow-up sessions, dissemination of the most 
recent literature, more information on testing preschoolers, and 
more training in hands-on techniques. 



9 



17 



The coordinator of the P.I.T. program was interviewed by an 
OREA evaluator. A total of 14 staff development sessions were 
held in spring 1993 by the coordinator, who began her job in 
January of 1993. Among the topics covered by these training 
sessions were bilingual assessment, school consultations, crisis 
intervention, and preschool assessment. The coordinator felt 
that the linkage between the B.O.E. and the colleges that the 
P.I.T.s attended during the P.I.T. internships, the diverse 
school populations that the P.I.T.s work with, and the field 
mentoring that they are offered all work to create a positive 
environment in which the P.I.T.s learn their craft and aid the 
NYC public school population at the same time. 
RESOURCE CENTER LIBRARIES 

SETRC had seven Resource Center libraries in 1992-93: one 
each in the Bronx, Staten Island, Manhattan, and Queens, and 
three in Brooklyn. These libraries provided books, audiovisual 
materials, software, other materials, and guidance in material 
selection to special education personnel, as well as to other 
persons interested in obtaining this information. 

Seven paraprof essional librarians staffed the Resource 
Centers. Aside from their library functions, librarians provided 
specific training on materials available at the Centers. These 
librarians were kept up to date on materials and resource 
availabilities by various publishers who conducted workshops in- 
house, providing information on current publications. In 
addition, the librarians received ongoing training and technical 
assistance from the SETRC director and coordinator. 
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Selected SETRC librarians made field visits to schools to 
give a hands-on presentation of materials available at the SETRC 
libraries. They also accompanied trainers and shared resources 
related to training topics. Three SETRC librarians were observed 
by OREA evaluators during orientation sessions for the SETRC 
libraries. These observations demonstrated that the librarians 
had extensive knowledge of the books, materials, and equipment 
they handle. In addition, the librarians were interviewed about 
who uses their services (NYC public schools clinical and 
instructional staff, parents, private school staff), what kind of 
services they provide (tours of the library, information on 
appropriate materials, demonstration of materials, individual 
consultations, preparation of statistical reports) , what their 
other job duties include (ordering materials, cataloguing and 
shelving materials, assisting personnel with audiovisual 
equipment, preparation and distribution of newsletters) , and what 
suggestions they had for improving the services they provide 
(increase the budget for ordering, install a phone in the 
library, move the library to a more centralized location, hire a 
library coordinator to oversee the materials in all the 
libraries) . 

A sample of library users, including teachers, 
paraprofessionals, and parents, was surveyed by OREA for their 
overall rating of library services and materials (see Appendix 
H) , and services they would like to see added to the library (see 
Appendix I) . Most users indicated that the quality and 
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availability of the materials was high, giving these aspects an 
overall rating of 3 or greater on a 4 -point Likert scale, with 4 
as the most positive rating. Similar ratings for hours of 
operation, location, and staff helpfulness were consistently 
greater than 3 . 

Respondents most frequently reported that they would like 
to see more recent materials, more books, more materials for the 
handicapped, and more science materials. Overall, users seemed 
satisfied with library services provided by the program. 
SETRC TRAINER STAFF DEVELOPMENT SESSIONS 

Monthly meetings were held at the Board of Education's 
Central Headquarters for the SETRC trainers. At one of these 
meetings, midway through the program year, a focus group was 
conducted by OREA. Participating SETRC trainers collectively 
focused on the resources that they were familiar with both within 
and outside of the Board of Education. The goal was to create 
awareness of a network of resources to share with the schools and 
districts that they served, and with one another. The outcome 
of the focus group sessions provided clear evidence that the 
trainers were quite knowledgeable about the rich resources 
available in their respective fields. In addition, they were 
also well aware of, and often drew on, the resources available at 
the Board of Education and outside in providing training 
opportunities for their constituencies. In general, the trainers 
indicated familiarity with an average of six resources within the 
Board of Education besides SETRC, and an average of six resources 
outside of the Board of Education. 
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S.E.D. MANDATE 

As noted at the outset, S.E.D. mandated a minimum of 17,000 
training hours to be shared by all the SETRC trainers over the 
academic year. Table 1 lists categories of staff and parents 
that received training during the program year. Workshops served 
educational personnel, responded to local needs, and targeted 
preschool, elementary, and secondary school parents as well as 
those parents who were hard to reach. As seen in Table 1, the 
program benefitted a total of 66,705 participants through 3,03 6 
workshops. SETRC conducted 12,790 hours of training in 1992-93, 
a significant increase over the previous year's 10,059 hours of 
training. SETRC administrators were unable to expand the 
program due to the lack of bilingual trainers (although some 
trainers were added during the academic year) and constraints 
about providing additional clinical training for them. Therefore 
the program fell short of the targeted 17,000 hours of training 
mandated by S.E.D. Despite this, SETRC administrators felt that, 
overall, the 1992-93 program was quite successful. 

The Director of PEAK, the umbrella program under which SETRC 
operates, and the SETRC coordinator were interviewed by an OREA 
evaluator. They were questioned about the overall success of the 
SETRC program during the 1992-93 academic year. It was their 
belief that SETRC' s strength during the program year came from 
the diversity of training offerings made by the trainers, and the 
extensive staff development that was offered to the trainers 
themselves by outside consultants and the State Education 
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TABLE 1 

1992-93 SETRC TRAINING HOURS PROGRESS REPORT SUMMARY 

Goal: 17,000 Hours 
OBJECTIVE EFFORTS HOURS PEOPLE 



1. 


1 


Preschool Reg Ed Personnel 


70 


212 « 


5 


1380 


1. 


2 


Elementary Reg Ed Personnel 


140 


416 


. 5 


2361 


1. 


3 


Secondary Reg Ed Personnel 


204 


796 


. 5 


4414 


1. 


4 


Occupational Ed Personnel 


56 


221 


. 5 


947 


1 . 


5 


Support Staff 


390 


1223 


. 5 


9065 


1 . 


6 


Preschool Spec Ed Personnel 


77 


374 


• 5 


2016 


1. 


7 


Elementary Spec Ed Personnel 


211 


710 


. 5 


3618 


I . 


8 


Secondary Spec Ed Personnel 


310 


1226 


• ~> 


5225 


3 . 


1 


Local Needs 


1002 


3523 


. 0 


24033 


3 . 


2 


Limited English Proficient 


228 


728 


. 5 


5595 


4 . 


1 


Parents of Preschool Age 
Students With Disabilities 


95 


245 


• 0 


1920 


4 . 


2 


Parents of Elementary Age 
Students With Disabilities 


59 


2525 


. 0 


1555 


4 


3 


Parents of Secondary Age 
Students With Disabilities 


124 


399 


• 5 


3213 


4 


4 


Hard to Reach Parents 


70 


187 


• 5 


1363 



TOTALS 3,036 12,790.5 66,705 
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Department. Also, the addition of four bilingual trainers had 
enhanced the program by helping to meet the needs of the diverse 
ethnic groups that are served by SETRC. 




IV, CONCLUSIONS AND RECOMMENDATIONS 



The 1992-93 SETRC program was we 11- implemented and appeared 
to meet the needs of most of its constituents. According to the 
DASEs, the needs of the districts were met by providing high 
quality training. The C.S.E. personnel interviewed by OREA 
stated that SETRC was successful in meeting clinical training 
needs. The training workshop participants surveyed by OREA 
responded positively to the workshops they attended, A majority 
of SETRC Resource Center library users felt that the materials 
and assistance they received were helpful. Given these 
responses, SETRC was considered to be a success. 

OREA recommends that SETRC program administrators: 

• continue to provide a wide variety of training workshops to 
all staff and parents who need assistance, using the needs 
assessments conducted by district administrators as planning 
guidelines ; 

• consider relocating some of the SETRC Resource Centers to 
areas easily accessible to a majority of users; 

• adjust the hours of the Resource Centers to accommodate 
the schedules of teachers, school staff, and parents in 
order to encourage greater utilization of these libraries; 
and 

• continue efforts to recruit additional bilingual trainers to 
enable non-English speaking parents to benefit from the 
SETRC workshops. 
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Physical 
Conditions 


The room waa 
welMit and tha 
temperature 
was 

comfortabla. 
However, the 
room was a 
little small for 
1 7 people who 
were involved 
in the activities. 
Difficulty in 
adjusting the 
temperature to 
satisfy all 
(windows 
opened/closed 
frequently). 


Tha 

environment 
was very 
comfortabla and 


Concerns of 
Participants 


No particular 
concerns wera 
expressed. 


Tha participants 
were concerned 
that cooperative 
learning requires 
extensive class 
preparation, and 
cannot be used in 
many situations. 


i 

" s 
? s 


Very clear and 
concise 
presentation. 
The group was 
very responsive 
to the trainer. 


A vary claar and 

concise 
presentation. 
The trainer was 
very responsive 
to the needs and 
interests of the 
workshop 
participants. 
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No ineffective 
strategies were 
observed. 


Most Effective 
Strategies 


• OS 

2 5 - 

• 2. a 


•Smell group 
activities 
(groups of 3) 

• Use of 

audiovisual aids 

• Use of hand- 
outs 

• Question and 
answer period 


• * 

1 c 

hi 


t & 8 a 


Participant! 
wera very 
actively 
engaged in 

discussing, 
questions/ 
answers, and 
small group 
activities. The 
rsponse was 
enthusiastic. 


Activrty 
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Tha aim of tha 
workshop waa 
to provide an 
ovarviaw of tha 
elements of 
cooperative 
learning. 
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Physical 
Conditions 


Room was wall- 
lit, had laroa 
tables, and tha 
temperature 
waa 

comfortable. 


Large 

auditorium with 
small chaira that 
were somewhat 

uncomfortable. 
The lighting was 
good. 


Concernt of 
Participants 


ill 
III 


The participants, 
who ware 
paraprofessionals, 
expressed a desire 
for teachers to 
attend this type of 
workshop with 
tham to give 
teachers an 
opportunity to 
work with them 
on communication 


J problems. 


Trainer's 
Presentation 


The trainer's 
presentstion was 
clear, and she had 
the challenge of 

working the 
participants 
through a very 
abstract activity. 


Extremely clear, 
organized, and 
appealing 
presentation. The 
trainar managed 
to involve 
everyone in all the 
activities. 
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■I 

m • 
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-1 « 


The group's 
task was not 
clear at first, 
but it became 
clearer aa time 
passed and the 
trainer walked 
the group 
through the 
initial activitias. 
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The hands- 
on, game- 
playing, and 
role playing 
pans of the 
workshop 
appeared to 
be the most 
effective. 


•Hands-on 
experience 
•Small group 
interactions 
a Entira 
session was 
participant- 
centered 
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Activity 
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•Participants 

were divided into 

groups of two 

and took pen in 

an activity 

involving 

giving/receiving 

directions 

a Discussion of 

communications 

skills took place 
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APPENDIX D 

1992-93 SETRC TRAINER SURVEY SUMMARY (N=24) 



I EXPERIENCE WITH TRAINING 
I TOP IC* 



•18 trainers have provided the 
same training previously 
•3 trainers hold a degree 
related to the workshop's 
subject matter 
•13 trainers have formal 
training on the subject of the 
workshop 

•17 trainers have extensive 
knowledge of the workshop's 
topic 

•1 trainer does turnkey 
training on the subject of the 
workshop 

•1 trainer assisted in the 

development of a manual on the 

topic of the workshop 

•10 trainers have had recent 

training on the workshop's 

topic 



TRAINER EXPECTATIONS OP 
WORKSHOP ACCOMPLISHMENTS 



Concrete Accomplishments: 

•Workshop participants will 
have the ability to write an 
effective I.E. P. 
•Identification of children 
suffering from Fetal Alcohol 
Syndrome and child abuse 
•Learning to establish 
functioning teams which hold 
conferences in their own 
departments 

•How to use music to teach 
language development 
•How to instate cooperative 
learning in the classroom 
•To use games and 
manipulatives to teach math to 
children and their families 
•Using childrens' literature 
to make connections in content 
areas 

•How to integrate multi- 
cultural issues into the 
curriculum 

Abstract Accomplishments: 

•Learning to cope with 
different personality 
types/ learning styles 
•Learning to evaluate toys and 
see the value of play in a 
child's life 
•Being able to select 
materials appropriate to a 
target population 
•Gaining knowledge and 
confidence in teaching ability 
• Learning to recognize the 
needs of ESL students 
•Learning what the role of the 
paraprofessional i s 

^Multiple answers by any trainer were possible. 
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APPENDIX E 
1992-93 Ratings of Workshops by Participants 



Work- 
shop 
Topic 


Attendees 


Overall 
Workshop 
Rating* 


Knowledge 
Gained 


1 

Percent Who 

Said 

Workshop 
Met Profess- 
ional 
Interests 


I.E. P. Review 


•Teachers 

• Paras 

• Admin- 
istrators 
(N = 12) 


4.8 


+ 1.3 


92% 


Coping With 

Difficult 

People 


•Teachers 

• Admin- 
istrators 

• Related 
Service 
Providers 
(N = 1 5) 


5.8 


+ 2.1 


87% I 


8 Learning 
Through Play 


• Related 
Service 
Providers 

• Parents 
•Other 
(N = 8) 


5.7 


+ 1.5 


75% 


Effective Use 
of SETRC 
Library 


•Other 
(N = 14) 


4.7 


+ .6 


100% 


Making 
Science fun 


•Teachers 
(N = 3) 


5.9 


+ 1.0 


100% 


Substance 
Abuse 


• Related 
Service 
Providers 
(N = 4) 


5.5 


+ .5 


75% 
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Work- 
shop 
Topic 


Attendees 


Overall 
Workshop 
Rating* 


Knowledge 
Gained 


Percent Who 
Said 

Workshop 
Met Profess- 
ional 
Interests 


Safe and 
Educa- 
tional Toys 


•Related 

Service 

Providers 

• Parents 

• Other 
(N = 5) 


5.4 


+ 3.0 


100% 




Team Confer- 
encing 


•Teachers 
•Admin- 
istrators 

• Related 
Service 
Providers 

• Other 
(N=44) 


4.5 


+ .3 


66% 


Child Abuse 


• Admin- 
istrators 

• Related 
Service 
Providers 
•Other 
(N = 11) 


5.4 


+ .7 


82% 


Facil- 
itating 
Second 
Language 
Acquisi- 
tion 


•Teachers 
•Related 

Service 
Providers 
(N = 14) 


4.9 


+ 2.1 


86% 


Job of the 
Para In the 
Classroom 


•Paras 

(N=4) 


4.9 


+ 1.5 


100% 


ESL Through 
Music 


•Teachers 
•Related 

Service 
Providers 
(N = 15) 


5.3 


+ .7 


80% 
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Work- 
shop 
Topic 


Attendees 


Overall 
Workshop 
Rating* 


Knowledge 
Gained 


Percent Who 
Said 

Workshop 
Met Profess- 
ional 
Interests 


Cooperative 
Learning 


•Teachers 
• Paras 
•Admin- 
istrators 
(N = 14) 


4.5 


+ .5 


86% 


| Learning 
J Styles 


•Teachers 
•Admin- 
istrators 
• Related 
Service 
Providers 
(N = 17) 


5.4 


+ 1.2 


100% I 


Gender 
Differences 


• Related 
Service 
Providers 
(N = 12) 


4.9 


+ 1.3 


100% 


Team Building 
for Guidance 
Counselors 


• Admin- 
istrators 

• Related 
Service 
Providers 

/Kl — 1 A \ 


5.6 


+ .6 


86% 


Team Building 
for Paras 


• Paras 
•Other 

llN - JL£\ 


5.1 


+ 2.1 


91% 


ESL 

strategies 


•Teachers 


A O 




5b% 


Pamilv/ Math 
i ail Illy iVldlli 


(N = 7) 


5.3 


+ .8 


100% 


Substitute 
1 Para Training 


• Paras 
(N = 11) 


5.7 


+ 1.9 


100% | 



3 &3 



Work- 
shop 
Topic 


Attendees 


Overall 
Workshop 
Rating* 


Knowledge 
Gained 


Percent Who 
Said 

Workshop 
Met Profess- 
ional 
Interests 


Cooperat- 
ive Learning 


•Teachers 
• Paras 
(N = l o; 


4.9 


+ 1.6 


93% 


Helping 
Children Use 
Literature 


• Paras 
(N-17) 


5.5 


+ 1,2 


100% 


Multi- 
Cultural 
Education 


•Teachers 
• Paras 
•Other 

(N = 22) 


3.7 


+ .3 


59% 



• Summed scores of individual workshop questions divided by the number of 
questions to result in a 6 point scale from 1 "low"- 6 "high". 
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Additional | 
Materials/ 
Training To 
Foster Workshop 
Implementation 


NONE 


•Would like a 
yearly summary 
of materials on 
file 

•Get more up-to- 
date materials 


•Any additional 
training/mat- 
erials/in- 
formation would 
be helpful 


Mean 

Effectiveness 
Rating Of 
Techniques/ 
Materials 
Introduced At 
Workshop And 
Used At Job 


CO 


CO 


<* 


Situations Where 
What Was 
Learned At 
Workshop Was 
Useful 


•Helping parents 
clarify options 
•Understanding 
how children 
interact with one 
another and by 
themselves 


• Learned about 
the library and 
told others about 
it 

• Use the library 
to get materials 
for a specific 
lesson 


•While preparing 
for our Science 
Tour 


% Who Said 
What Learned 
At Workshop 
Was Useful In 
Day-To-Day 
Activ-ities 


o 
o 


33.3 


o 
o 


Mean Effective- 
ness Rating of 
Workshop 
Overall* 


CO 


CO 
CO 


in 

CO 


Workshop 
Topic 


| Learning 
Through Play 
(n = 3) 

1 


B Effective Use 
B of SETRC 
R Library 
D (n = 6) 


Making 
Science Fun 
(n-2) 
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Additional 1 
Materials/ 1 
Training To 1 
Foster Workshop B 
Implement-ation 1 


•More specifics 
for diagnostic 
purposes 




•More training in 
closure and the 
designation of 
responsib-ility 
•Other models 
of case 
conferencing 


Mean 

Effectiveness 
Rating Of 
Techniques/ 
Materials 
Introduced At 
Workshop And 
usee At JOD 




in 
<* 


CO 


Situations Where 
What Was 
Learned At 
Workshop Was 
Useful 


•1 am more 
attuned to subtle 
signs than 1 was 
previously 


• Picked safe toys 
for Christmas 

• Learned about 
safety in playing 
with toys 


• In staff 

conference 

•We were able to 

model ourselves 

after the 

simulated case 

conference 


% Who Said 
What Learned 
At Workshop 
Was Useful In 
Day-To-Day 
Activ-ities 


O 

o 

fa- 


o 
o 

T— 


66.6 


Mean Effective- 
ness Rating of 
Workshop 
Overall* 


ll) 

CO 


q 
in 


CO 
CO 


Workshop 
Topic 


<D 
O 

c 

cn < S 


I Safe and 
Educational 
Toys 
(n-2) 


| Team Confer- 
encing 
(n = 27) 
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Additional 1 
Materials/ | 
Training To B 
Foster Workshop H 
Implementation B 


•A second 
workshop would 
be helpful 
•Supply more 
books we can 
use in class 


•Additional 

information on 
disciplinary 
problems in the 
classroom 


Mean 

Effectiveness 
Rating Of 
Techniques/ 
Materials 
Introduced At 
Workshop And 
Used At Job' 






Situations Where 
What Was 
Learned At 
Workshop Was 
Useful 

1 
1 


•Teaching 
language and 
music 

•Able to apply 
many of the 
techniques taught 
in speech therapy 
•Teachino the 
alphabet through 
music 


•To effectively 
deal with 
disciplinary 
problems in the 
Resource Room 


% Who Said 
What Learned 
At Workshop 
Was Useful In 
Day-To-Day 
Activ-ities 


o 
o 

r— 




Mean Effective- 
ness Rating of 
Workshop 
Overall* 


CD 




I Workshop 
1 Topic 


H Facilitating 
Second 
Language 
Acquisition 
(n-5) 


Job of the 
Para In the 
Classroom 
(n = 1) 
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Additional 
Materials/ 
Training To 
Foster Workshop 
Implement-ation 

II 


•Training on 1 
cultural 
differences 
•Equipment such 
as tape recorders 
•Some 

expansion on the 
techniques 


•Teach a j 

specific topic 
using different 
learning styles 
•Lesson plan 
ideas 
• More 

information on 

instructional 

strategies 


Mean 

Effectiveness 
Rating Of 
Techniques/ 
Materials 
Introduced At 
Workshop And 
Used At Job" 






Situations Where 
What Was 
Learned At 
Workshop Was 
Useful 


•Teaching about 
the body parts 
using music 

• Using rhymes 
with an aphasic 
student 

• Using rhythms 
and music for 
speech patterns 


•Workshop 

useful in 

assessing learning 
and personality 
styles of students 
and co-workers 
•Trainer was 

irwitpd to rin a 

presentation at 

participant's 

school 


% Who Said 
What Learned 
At Workshop 
Was Useful In 
Day-To-Day 
Activ-itses 


O 

o 


o 
o 


Mean Effactive- 
ness Rating of 
Workshop 
Overall* 


CO 


CO 
CO 


1 Workshop 
8 Topic 


| ESL Through 
| Music 
(n-6) 


Learning 
Styles 
(n = 14) 
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Additional 
Materials/ 
Training To 
Foster Workshop 
Implementation 


•This training | 
should be 8 
required for 
placement 
personnel 
at the CSE 
•Give 
participants 
ongoing 
statistics about 
current 
enrollment in 
Special Ed 


Mean 

Effectiveness * 
Rating Of 
Techniques/ 
Materials 
Introduced At 
Workshop And 
Used At Job 


o 
<t 


Situations Where 
What Was 
Learned At 
Workshop Was 
Useful 


•1 try to reflect 
whether decisions 
are based on 
societal 
expectations 
instead of the 
child's needs 
• Refer back to 
information when 
considering a 
recommendation 
•As a CSE 
member I'm more 
enlightened about 
MIS II placements 


% Who Said 
What Learned 
At Workshop 
Was Useful In 
Day-To-Day 
Activities 


o 

0) 


Mean Effective- 
ness Rating of 
Workshop 
Overall 11 


CO 

^" 


Workshop 
Topic 


Gender 
Differences 
(n = 10) 
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Additional 
Materials/ 
Training To 
Foster Workshop 
Implementation 

— 


•Offer this 
workshop to 
teachers (to 
enhance their 
communication 
skills) 

•Have more 
activities which 
stress the 1 
importance of 1 
team building | 
• Demonstrate | 
how you can use 
this model in a 
group of children 


Mean 

Effectiveness 
Rating Of 
Techniques/ 
Materials 
Introduced At 
Workshop And 
Used At Job" 


<* 

CO 


Situations Where 
What Was 
Learned At 
Workshop Was 
Useful 


•During Pupil 

Personnel 

Committee 

meetings 

•In interactions 

with adults 

sharing ideas and 

resoonsibil-ities 


% Who Said 
What Learned 
At Workshop 
Was Useful In 
Day-To-Day 
Activ-ities 


o 

00 


Mean Effective- 
ness Rating of 
Workshop 
Overall' 


in 

CO 


Workshop 
Topic 


j Team 
I Building 
(n = 5) 
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Mean 

Effectiveness 
Rating Of 
Techniques/ 
Materials 
Introduced At 
Workshop And 

IIqoH At Inh* 
USttU Ml JUU 


CO 
CO 


Situations Where 
What Was 
Learned At 
Workshop Was 
Useful 


• I've been able 
to avoid class 
conflicts between 
teachers & paras, 
and students & 
paras 


% Who Said 
What Learned 
At Workshop 
Was Useful In 
Day-To-Day 
Activ-ities 


CO 


Mean Effective- 
ness Rating of 
Workshop 
Overall* 


q 

CO 


1 Workshop 
| Topic 
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Additional 
Materials/ 
Training To 
Foster Workshop 
Implementation 


• Use of video or 

computers/ 

audio-visual 

equipment 

•Additional 

bilingual 

materials | 


Mean 

Effectiveness 
Rating Of 
Techniques/ 
Materials 
Introduced At 
Workshop And 
Used At Job* 


CO 
CO 


Situations Where 
What Was 
Learned At 
Workshop Was 
Useful 


• 1 was able to 
use webbing to 
expand an ESL 
concept 

•My relationships 
with students 
have improved 

• 1 was able to 
modify my use of 
language to 
communicate 
with an ESL 
student 


% Who Said 
What Learned 
At Workshop 
Was Useful In 
Day-To-Day 
Activ-ities 


CO 


Mean Effective- 
ness Rating of 
Workshop 
Overall" 


«* 
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Workshop 
Topic 


1 ESL 

| Strategies in 
fl English 
I (n = 13) 




49 



<0 



03 
> 
UJ 

> 

AC 
D 
03 

Qu 
D 

LL O 

5 o 

ZU- 
LU o 

Q- cc 

< UJ 
V) 

CO 

I 

N 
Oi 
0) 



>- 
AC 

< 
2 
2 

(A 



Additional 
Materials/ 
Training To 
Foster Workshop 
Implement-ation 1 


•Some recent 1 
articles on the fl 
Board's ideas on | 
handling behavior 1 


• More hands-on 

manipulative 

materials 


Mean 

Effectiveness 
Rating Of 
Techniques/ 
Materials 
Introduced At 
Workshop And 
Used At Job* 


o 




Situations Where 
What Was 
Learned At 
Workshop Was 
Useful 


• I'm using 
workshop 
information in 
everyday 
activities 

•1 learned how to 
handle behavioral 
nroblems 


• I've encouraged 
more cooperative 
learning in my 
classroom 


% Who Said 
What Learned 
At Workshop 
Was Useful In 
Day-To-Day 
Activ-ities 


o 
o 




Mean Effective- 
ness Rating of 
Workshop 
Overall* 


U3 




Workshop 
Topic 


Parapro- 
fessiond 
Training 
(n = 6) 


i Cooperative 
1 Learning 
j (n = 1) 
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•information on | 
working with 1 
numbers U 
•Visual cultural | 
materials and 
games 

•Learn about 
different child 
behaviors f 


• Information 
regarding food, 
dress & religion 
•More updated 
materials 
•Filmstrips 


Mean 

Effectiveness 
Rating Of 
Techniques/ 
Materials 
Introduced At 
Workshop And 
Used At Job 




00 

oi 


Situations Where 
What Was 
Learned At 
Workshop Was 
Useful 


• 1 learned how to 
deal with children 
positively 
•Used techniques 
in lesson planning 
•The information 
packets and 
pamphlets came 
in handy 




% Who Said 
What Learned 
At Workshop 
Was Useful In 
Day-To-Day 
Activ-ities 


CO 
0) 


CO 
00 


Mean Effective- 
ness Rating of 
Workshop 
Overall' 
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Workshop 
Topic 


Helping 
Children Use 
Liter- 
ature (Paras) 
(n = 15) 


I Multi-Cultural 
1 Lessons 
I (n = 6) 
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Appendix H 



Library Users' Mean Ratings 
of Library Services (N = 1 58) 



B Ratings of 
a Library 
Materials* 




Mean | 




Availability 


3.5 | 




Quality 


3.5 I 




Newness 


3.3 


Ratings of 
Library 
Functional 
Characteristics* 


Hours 


3.4 




Location 


3.5 




Staff helpfulness 


3.8 


Workshop ratings* 




3.5 



* The rating scale for services ranged from 1 (poor) to 4(excellent) 




Appendix I 

Library Users' 4 Most Frequent Answers to the Question 
"Are there any materials and/or services that you would 
like to see made available?" 



Materials/services 


H 

Percent of 1 

Respondents 6 
(n=134) I 


More recent materials 


16.1 


More manipulatives 


5.4 






Additional computers 


7.1 


More books 


12.5 


More workshops 


1.8 ! 


More native/foreign language 
materials 


3.6 


Materials for handicapped 


12.5 


History materials 


5.4 


More Special Ed, materials 


1.8 


Library was convenient 


1.8 



^^ondcn^mcluaeanc^neri 57.5 percent, paraprofessioaal 17.9 percent, 
parents 4.5 percent* college students 9.0 percent, and other 11.1 percent. 
*More than one response was possible. 
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